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Unit 2: Globalisation and 
localisation 

Globalisation concerns the interconnectedness of 

the diverse parts of the globe through increased and 

higher-speed communications, through the increased 

integration of local economies and national political units 

into a more global economic and political context, and 

through the cultural exchange that arises from these 

processes. Although it can be regarded as an abstract idea, 

globalisation can be seen to have an enormous impact 

upon people’s lives today, for example in the changing 

social and cultural make-up of contemporary societies, 

in the use of communication technology, in the jobs that 

people do and the ones they will do in the future, in the 

impact of international political institutions upon people’s 

lives, in the changing nature of civil society organisations, 

and in the capacity of people to impact upon national and 

international political institutions. 

It is sometimes argued that, alongside an increased focus 

on the ‘global’ the contemporary world is equally marked 

by an increased focus on the ‘local’. This is reflected in a 

growing interest in ‘identity’ and in the politics of identity, 

in a growing recognition of diversity within countries and 

communities, and in a growing recognition of the ways in 

which the ‘global’ has impacts which are ‘local’, and in ways 

in which the ‘local’ has impacts which are ‘global’. 

There are many ways in which globalisation and localisation 

can be explored in contemporary societies. This unit 

looks at two of them: a focus on the politics of diversity 

and a focus on development that is sustainable. This unit 

begins with an exploration of the growing diversity and the 

growing recognition of diversity in the students’ own local 

context and in their wider society. It looks at the ways in 

which cultures change and explores the complex political 

challenges which are faced in seeking to ensure equality in 

the context of such diversity. 

Building on this idea of social change it then asks what we 

mean by ‘development’. It explores different views of the 

ways in which local developments are linked to more global 

developments, such as in different perspectives on the 

role of multinational companies in local areas. These local 

issues are mirrored in other countries throughout the world. 

Students may also have experience of engagement with 

development issues, such as through charity work, through 

campaigns or through linkages. Another source of conflict 

in relation to development is the potential medium-term 

and long-term impact of proposed developments; in other 

words, about whether such developments are sustainable. 

As with other areas of Politics and Society, this unit is 

marked by debate and discussion between different 

perspectives. These different perspectives can even be seen 

in the language which different groups use to describe the 

same phenomenon. For example, the term ‘Third World’ 

is the subject of debate and discussion. While some argue 

against using this term, feeling that it creates a distance 

between the ‘First’ and the ‘Third’ World, others support 

its use, arguing that the term was originally developed to 

suggest that former colonies could become a ‘third force’ 

in world politics (in addition to the two power blocks of the 

Cold War era). Other possible terms include developing 

world, underdeveloped world, less-developed world and 

majority world. Each of these terms is equally contested. 

For the student, this unit provides an opportunity to explore 

these different perspectives, in practice. 
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Topic 8: Diversity in contemporary societies
One of the impacts of globalisation has been an increase in travel and migration around the globe. This has 

led to contemporary societies being increasingly diverse. Globalisation is also associated with an increased 

focus on identity and on the politics of identity. Both these ideas are represented in this topic which looks at the 

diversity that is a characteristic of contemporary societies. It begins with an exploration of the diversity which is 

within the students’ own environment. In this way, and drawing on an anthropological perspective, it provides 

an opportunity to contrast cultural practices which are accepted as normal in their own environment with 

those that are characterised as normal in other contexts. Building on this, it provides them with an opportunity 

to think about the ways in which other cultures are characterised within their own culture, and to discuss the 

appropriate relationship between different cultures. In this context, students will have the chance to examine 

two alternative perspectives on the relationship between ‘western’ culture and other cultures: the perspective 

of Samuel Huntington, an influential, contemporary political theorist, who sees the ‘west’ as being engaged in a 

clash of civilisations against other great civilisations (including Islam and China); and the perspective of Edward 

Said who argues that the western view of the ‘east’ is a biased view which sees the ‘east’ as savage, child-like 

and illogical. 

Students learn about Students should be able to

8.1 �the changing nature of diversity 

in a range of contexts
	�describe patterns of ethnic and cultural diversity which exist, and those which 

have historically existed, in local context including

	 –  Traveller community and other ethnic diversity

	 –  language diversity

	 –  religious diversity

	�describe the patterns of ethnic and cultural diversity which exist, and those 

which have historically existed, in another setting from either a national or 

European or wider world context, drawing where appropriate on qualitative or 

quantitative research data 

	�identify the economic, political and social processes of globalisation which give 

rise to such diversity and to the recognition of this diversity 

	�compare the experience of diversity in these two different contexts – the local 

context and the broader context

ü

ü

ü

ü

8.2 �diversity as a normal part of 

human life
	�identify that humans have developed a variety of means of acting, thinking and 

feeling across a range of cultures

	�draw, where appropriate, on their own experiences and on qualitative and 

quantitative research data, to illustrate this idea 

ü

ü

8.3 �diversity within cultures and 

between them
	�identify the diversity within cultures (including the student’s own culture) with 

particular reference to the nine grounds under which discrimination is illegal in 

Irish law (gender, family status, marital status, sexual orientation, religion, age, 

disability, race, membership of the Traveller community)

ü

8.4 �processes of cultural mixing 

and exchange
	�draw, where appropriate, on examples from their own environment and from 

qualitative and quantitative research data to illustrate the idea that cultures are 

the product of a process of mixing and adaptation and that they do not stay 

static across time 

	�explore the role of information and communication technology and of the 

media in the processes of cultural mixing and sharing

	�debate, with reference to qualitative or quantitative data, whether or not this 

process of cultural mixing and adaptation is leading to a homogenisation of 

culture across the globe

ü

ü

ü
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Students learn about Students should be able to

8.5 �human rights as a benchmark 

in relation to cultural and 

political differences

	�describe cultural or political practices in western and non-western cultures 

which are not in keeping with a human rights perspective

	�apply human rights concepts to cultural diversity issues within either Ireland or 

Europe or the wider world

ü

ü

8.6 �debates regarding the 

interaction between western 

and non-western cultures

	�describe Edward Said’s perspective on the relationship between western and 

non-western cultures, with specific reference to

	 –  his view of how the west sees itself and sees non-western cultures

	� –  �his view of the impact of this on contemporary interactions between the 

western and non-western world

	�describe Samuel Huntington’s perspective on the relationship between western 

and non-western cultures, with specific reference to: 

	 –  �his concept of the clash of civilisations

	 –  his account of the major civilisations in the contemporary world

	 –  �the implications of his perspective for the western world’s interactions with 

the non-western world

	critique these two perspectives with respect to:

	 –  �the empirical evidence to support each set of claims

	� –  their conceptualisation of culture and of cultural difference

	�apply these ideas of Said and Huntington, and the critiques of these ideas, to a 

local issue or to an issue with which they are familiar

	�apply these ideas of Said and Huntington, and the critiques of these ideas, 

to another setting from either a national or European or wider world context, 

drawing where appropriate on qualitative or quantitative research data 

	�compare the application of these ideas in these two different contexts – the 

local context and the broader context

	�evaluate the social theory of Said and Huntington with reference to each 

other’s work and with reference to the ideas of Shiva or Rostow or Gunder 

Frank

ü

ü

ü

ü

ü

ü

ü
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Topic 9: Understanding the relationship between equality and diversity
In a context in which society is characterised by increased diversity and increased recognition of diversity, 

what does equality mean in practice, and how can it be achieved? This topic enables the student to explore, 

through their own experiences, the difficult decision-making processes that face politicians, policymakers 

and us all in trying to realise equality in the context of diversity. It explores three approaches to equality: basic 

accounts which focus on equality of access; more liberal accounts focusing on equality of opportunity; and 

more expansive or radical accounts focusing on equality of outcome. The way in which the concept of equality 

is articulated in Irish legislation is also considered.

Students learn about Students should be able to

9.1 �different understandings of 

equality
	�apply the concepts of equality of access, opportunity, participation and 

outcome to the student’s own environment, including the school environment

	distinguish between basic, liberal and radical understandings of equality

	illustrate this distinction with reference to examples from their own local context

	�illustrate this distinction with reference to an example from either a national or 

European or wider world context, drawing where appropriate on qualitative or 

quantitative research data 

	�compare the application of these ideas in these two different contexts – the 

local context and the broader context

ü

ü

ü

ü

ü

9.2 equality in Irish legislation 	�describe the nine grounds under which discrimination is illegal in Irish law 

(gender, family status, marital status, sexual orientation, religion, age, disability, 

race, membership of the Traveller community)

	�explain the meaning of the following equality-related concepts

	 –  distinction between legal and illegal acts of discrimination

	 –  the distinction between direct and indirect discrimination

	 –  the concept of ‘positive action’ for equality as it is applied in Irish legislation

	�illustrate these equality-related concepts with reference to a local issue or to a 

context with which they are familiar

	�illustrate these equality-related concepts with reference to another setting 

from either a national or European or wider world context, drawing where 

appropriate on qualitative or quantitative research data 

	�compare the main points of Irish equality legislation with the approaches taken 

in other countries, in Europe and in the wider world

	�evaluate arguments for changing aspects of Irish equality legislation

ü

ü

ü

ü

ü

ü
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Topic 10: Perspectives on development
Topics 8 and 9 have explored some of the ways in which contemporary societies are changing.  This topic 

begins with the question of whether the changes evident in contemporary societies could be characterised as 

development. Through this, students have an opportunity to explore the meaning of development. Students 

then explore the different ways in which people see the linkages between the local and the global in the 

processes of development. This allows them to explore the idea that interdependence and inter-linkages 

between different parts of the globe (such as through multinational companies or through trade links) is a 

positive force for global development in that it provides employment opportunities to developing countries as 

well as opportunities for them to learn from more developed countries and economies. Students also explore 

the alternative view, that these inter-linkages simply provide opportunities for strong, wealthy economies to 

exploit poorer economies. These ideas can be explored by students within their own local context, as well 

as through an exploration of the positive and negative impacts of Irish and European linkages with the Third 

World (for example through trade, aid or through travel). In these contexts, the seminal perspectives of W.W. 

Rostow and Andre Gunder Frank on national and global development are considered. The work of various 

development organisations can also be explored and located in terms of these two perspectives.

Students learn about Students should be able to

10.1 �the politics of development at 

local and global levels
	�describe their experience and understanding of change to local communities 

within the last thirty years

	�evaluate the extent to which these changes might be described as 

development or not

	�identify the major bodies or groups that play a role in local and global 

development/underdevelopment at local, national and global level, such as

	 –  local groups

	 –  business groups

	� –  government departments and governmental bodies

	� –  national and international non-governmental bodies

	 –  the European Union

	� –  �intergovernmental bodies, including the International Monetary Fund, World 

Trade Organisation, World Bank and the United Nations Development 

Programme

	�describe the Irish governmental decision-making process relating to a 

development issue in the students’ own local area or in a context with which 

they are familiar 

	�describe the decision-making process relating to a development issue in either 

a European or wider world context, drawing where appropriate on qualitative or 

quantitative research data 

	�evaluate the decision-making process in these two different contexts – the local 

context and the broader context

	�identify the main elements and effects of the United Nations Declaration on the 

Right to Development

ü

ü

ü

ü

ü

ü

ü



42	 Politics and Society

Students learn about Students should be able to

10.2 �different perspectives on 

development
	�describe the main elements of modernisation theory, with particular reference 

to the following elements of the social and political theory of W.W. Rostow

	 –  his concept of the stages of economic growth

	 –  �his views on the role of culture in creating the context for rapid economic 

growth

	 –  �his views on how western countries can aid development in less-developed 

countries

	�describe the main elements of dependency theory, with particular reference to 

the following elements of the social and political theory of André Gunder Frank

	 –  his concept of ‘the development of underdevelopment’

	� –  �his views on the role of colonialism in generating Third World 

underdevelopment

	� –  �his views on the role of trade and the terms of trade in generating Third 

World underdevelopment

	� –  �his views on how development can best be achieved in Third World 

countries

	�compare both perspectives under the headings of

	 –  the relationship between westernisation and development

	� –  their view of the role of culture, politics and economics in development

	� –  �their view of the role of the terms of trade in development and 

underdevelopment

	� –  the role they ascribe to colonialism in development and underdevelopment

	�apply the competing ideas of Rostow and Frank to a local issue or initiative, or 

to a context with which they are familiar

	�apply the competing ideas of Rostow and Frank, to another setting from either 

a national or European or wider world context, drawing where appropriate on 

qualitative or quantitative research data 

	�compare the application of these ideas in these two different contexts – the 

local context and the broader context

	�evaluate the theories of Rostow and Gunder Frank with reference to each 

other’s work and with reference to the work of either Huntington or Said or 

Shiva or Nanda

ü

ü

ü

ü

ü

ü

ü

10.3  measuring development 	�compare the usefulness of GDP per capita, the Human Development Index 

and the Gender Development Index as three means for measuring human 

development

	�account for the differences in the way in which each of these measures rank 

different countries

ü

ü
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Topic 11: Understanding sustainable development
One of the elements which links the global and the local is the natural environment, and developments 

which take place at a local level can have environmental impacts which are felt across the globe. This 

topic explores how the different ideas on environmental sustainability can be related to ideas on the 

processes of global development. It allows students to explore the ways in which developments can impact 

upon people’s culture and the different impacts of such changes on different groups – such as on men 

and on women. This provides a context in which they can explore the ideas of two contemporary Indian 

women writers who are engaged on different sides of the globalisation debates, Vandana Shiva and Meera 

Nanda. Shiva, whose ideas have gained considerable influence among anti-globalisation activists, argues 

that western science and western business have tended to destroy the environmental stewardship which 

women in Third World countries practiced and have tended to impoverish these women. Nanda provides a 

Third World critique of such anti-globalisation thinking and argues that (global) science is the way through 

which women and men in the Third World can escape from oppressive traditional practices. This topic also 

looks at the ways in which agreements on sustainable development have been reached. 

Students learn about Students should be able to

11.1 �the definition of sustainable 

development
	�identify potential long-term and medium-term environmental effects of 

developments in their local environment 

	explain the concept of sustainable development

	�describe, using examples from qualitative and quantitative data, what this 

means in terms of

	 –  differentiating between needs and wants

	�� –  �treating the needs of future generations with the same respect as the needs 

of the current generation

	�� –  applying the concept of equality between different parts of the earth

ü

ü

ü

11.2 �linking global development to 

sustainability
	�identify, drawing on qualitative and quantitative research data, the linkages 

between climate change and global and local development challenges

	�describe the theory of ‘demographic transition’ as it relates to 

	 –  the development process 

	� –  �the relationship between population and the carrying capacity of the 

environment

	�apply the concept of ‘ecological footprint’ to their local environment

	�apply the concept of ‘ecological footprint’ to another setting from either a 

national or European or wider world context, drawing where appropriate on 

qualitative or quantitative research data 

	�compare the application of this idea in these two different contexts

	�evaluate ‘ecological footprint’ as a measurement tool that explores both 

inequality and environmental impact

	�describe the perspectives on environment and development of Vandana Shiva, 

with reference to

	 –  her distinction between subsistence and poverty

	 –  �her views on the traditional role of women in environmental stewardship

	� –  �her view on the role of science, business and international development 

agencies in sustainable development

	�describe the perspectives on environment and development of Meera Nanda, 

with reference to

	 –  �her critique of Shiva’s perspective on the role of science in sustainable 

development

	� – �her view on the impact of Shiva’s campaigns on rural women and on the poor

ü

ü

ü

ü

ü

ü

ü

ü
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Students learn about Students should be able to

 	�critically evaluate, using evidence, each of these perspectives in terms of:

	 –  ��its perspective on the relationship between science, culture and 

development

	 –  its utility to development work

	 –  its utility to environmental sustainability work

	�evaluate the perspectives of Shiva and Nanda, with reference to each other 

and with reference to the ideas of either Said or Rostow or Gunder Frank

ü

ü

11.3 �the global politics of 

sustainable development
	�describe the processes of political decision making which gave rise to one of 

the following major international sustainable development outcomes 

	 –  the Rio Declaration

	 –  the Kyoto Protocol

	 –  the International Panel on Climate Change reports

	 –  the Doha Development Round of the World Trade Organisation Talks

	�evaluate the role of Ireland and of the European Union in this decision-making 

process

	�evaluate the outcomes of this decision-making process

ü

ü

ü
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assessmenT
Assessment in LEAVING certificate politics and society

assessment components

general assessment criteria
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Assessment in Leaving 
Certificate Politics and Society 

Assessment for certification in Politics and Society will be 

based on the learning outcomes as outlined in the syllabus. 

Differentiation at the point of assessment will be achieved 

through examinations at two levels – Ordinary level and 

Higher level. There are two assessment components.

1.  Report on an active citizenship project.

2.  Terminal examination.

Assessment Components 

Report on an active citizenship project
The inclusion of the report on the active citizenship project 

as an element of the assessment procedure for Politics 

and Society in the Leaving Certificate examination arises 

from the nature of the subject. Students should be afforded 

an opportunity to engage in extended reflection, research 

and analysis. The results of this process, the report, will be 

submitted for assessment. The report will be submitted in 

written, audio or video formats within specified parameters 

for marking by an external examiner. A brief outlining the 

parameters for the report will be issued in advance. 

Assessment of the report will be based on the following:

	�capacity to provide a clear rationale for the group/

initiative/organisation chosen/formed and for the 

activity undertaken

	�evidence of learning gained from the course and of 

information gleaned from taking part 

	�account of the learning process

	 – �the capacity to be personally effective in active 

citizenship contexts 

	 – �the process of negotiating with others in relation to the 

active citizenship project.

Course 

Area

Options Response 

format

Weighting

Active 

citizenship

An active 

citizenship 

project 

Written 

report 

20%

ü

ü

ü

The report must be the student’s own work. While students 

may work together on their active citizenship project, they 

should report individually on their own learning and be 

assessed as individuals. A verification procedure will be in 

place to ensure that work is verified as being the student’s 

own work. 

The written examination
The written examination will examine the following

	�knowledge and understanding

	�analysis and interpretation of qualitative and/or 

quantitative social and political data

	�capacity to form reasonable and logical argument 

– clarity and coherence in argument and management 

of ideas.

The percentage of total marks allocated to this component 

is 80%.  

The examination has three sections.  

Question  

type

Options Response 

format

Weighting

Short 

questions

Number of 

questions to 

be attempted 

from a set 

Completed 

on paper

20%

Extended 

response 

questions on 

data-based 

case study 

Set of 

unseen 

questions

Constructed 

response 

30%

Discursive 

essay

Number of 

topics given 

Essay 30%

ü

ü

ü

Assessment
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General Assessment Criteria 

Active Citizenship Report
A high level of achievement is characterised by thorough 

and personal responses to the task. The student’s report 

provides clear evidence of engagement with the project, 

displaying a capacity to reflect upon the experience and 

evaluate the outcomes. The account of the initiative is 

purposeful and clear. The narrative outline is sufficiently 

detailed to provide concrete evidence of the student’s 

experience but moves beyond a mere re-telling to focus 

on insights and learning gained. Where the project was 

carried out by a group the report will focus clearly on 

the role or part played in the process by the writer of the 

report. The student shows the ability to sustain a cogent 

argument or shape a compelling narrative and they show 

a keen awareness of audience.

A moderate level of achievement is characterised by 

clear evidence of the student’s involvement in the 

project and displaying some capacity to reflect upon the 

experience and to evaluate the outcomes. The account 

of the initiative is clear and relevant. The narrative outline 

is sufficiently detailed to provide a clear picture of the 

initiative for the reader and focuses on the insights 

and learning gained, although the focus may be more 

descriptive than analytical. Where the project was carried 

out by a group the focus, for the most part, will be on the 

part played in the process by the writer of the report. In 

the main, the argument or narrative is sustained well and 

the student shows a good awareness of audience. 

A low level of achievement is characterised by a 

reasonable level of evidence of the student’s involvement 

in the project. The account of that involvement exhibits 

clarity and a sufficient level of detail to provide a credible 

picture of the initiative, but the focus may be lacking in 

concreteness and/or evidence of insight and learning 

gained. Where the project was carried out by a group the 

focus of the report will be on description of the activities of 

the group, offering sufficient evidence of the part played 

in the process by the writer of the report. The argument or 

narrative contains few lapses in clarity and thoroughness. 

Written Examination
A high level of achievement in this component is 

characterised by a thorough knowledge and understanding 

of politics and society facts, concepts and methods from the 

whole syllabus and with few significant omissions. Students 

consistently apply their knowledge and understanding of 

politics and society to both familiar and new contexts. They 

accurately analyse and evaluate qualitative and quantitative 

data from different sources where appropriate; manipulation 

of data will be almost flawless. Students present logical 

arguments and ideas which are clearly based on evidence. 

A moderate level of achievement in this component 

is characterised by a good knowledge of politics and 

society facts, concepts and methods from many parts 

of the syllabus. Students apply their knowledge and 

understanding of politics and society to familiar contexts 

and in some new contexts. They carry out adequate levels 

of analysis and evaluation on qualitative and quantitative 

data from different sources where appropriate; much 

of their manipulation of data will be correct. Students 

present arguments and ideas which, in the main, are 

based on evidence. 

A low level of achievement in this component is 

characterised by a limited knowledge and understanding 

of politics and society facts, concepts and methods. 

Students select appropriate facts, concepts and 

methods to apply to familiar contexts. They carry out 

basic manipulation of data correctly. Students present 

explanations which are referenced to some evidence, 

often from familiar contexts.

Differentiation at the point  
of assessment
 

In common with other syllabuses, Politics and Society is 

assessed at Higher and at Ordinary level. Those sections of 

the syllabus to be studied at Higher level only appear in 

bold type. Differentiation at the point of assessment will be 

reflected in the structure of the examination paper and in 

the style of questioning. Consideration will be given to the 

language level in the examination questions, the stimulus 

material provided, the structure of the questions and the 

amount of scaffolding provided for the examination 

candidates, especially at Ordinary level.
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